PREVIEW

Before beginning Qﬁ A, gi

silent time to examine the f

Your actual
hing time:

Suggested

teaching time: minutes

al information
et healthy? Do
vegetables

While

that

* For a warm-up and review, ask th
questions about food. For example: s
you eat a lot of healthy foods? How man
do you eat in a day?

* Tell students to look at the food items in the fo
volunteers read the labels. Make sure that students
rarely means not often.

* Vocabulary Have students find the words in the food
Ask volunteers to read the definitions aloud.

* Tell pairs to name the individual items pictured in the different
categories. (Fats, oils, sweets: chocolate, candy, doughnuts,
oil; Dairy: milk, cheese, yogurt; Fruit: apples, oranges, grapes,
kiwis, pomegranates, pears, lemons, melons; Bread, grains,
pasta: bread, pasta; Vegetables: carrots, cauliflower, broccoli,
squash, garlic, tomatoes, cucumbers; Meat, fish, beans: fish,
meat, chicken, peanuts, kidney beans, eggs.)

* Explain that the foods and the number of recommended
servings in food guides can vary depending on national
dietary habits and current research. Ask Have you seen any
other food guides? If the answer is yes, ask In these other food
guides, were the categories the same? Were the sample foods
different? What was different? If the answer is no, ask What are
some other food categories that could appear on this food guide?
What are other foods that could be examples?

* After students answer the questions, have them work in pairs
to discuss foods they never eat. Then have pairs share the
foods they never eat with the class.

Language and culture

A

* Fruit can be both a count and a non-count noun. For
example, [ eat a lot of fruit (non-count) and | bought many
different fruits at the supermarket (types of fruit—count).

* A serving can be measured by volume, by weight, or by the
piece (for example, one banana, one slice of bread). Serving size
depends on the culture. For example, in North America, serving
sizes are often larger than they are in Asia.

A Look at the suggestions . . .

Suggested 2
teaching time: minutes

Your actual
teaching time:

Eating Well

* Tell students to discuss the question in pairs.
* Then have pairs share their ideas with the class.

B Complete the chart...

Suggested 6-10
teaching time: minutes

Your actual
teaching time:

* For a warm-up, have students list the foods they ate for breakfast,
lunch, dinner, and snacks for the past two or three days.

* Refer students to the empty chart on the right and tell them to
use their list to fill it in. (If students need more space, tell them
to copy the chart on a separate sheet of paper.) After they have
finished, have pairs compare their charts.

Ask the class What category of foods do you eat most—for
example, fruits, meat, dairy? Are you surprised by the numbers of

different foods you eat?
D +5minutes) For an alternative approach, have students

he chart with the foods they would ideally like to eat.
Have stude ompare charts in pairs and then share their
answers lass. To review describing preferences, refer
studentsto t nversation Model on page 11.

C Discussi

Your actual
s teaching time:

Suggeste
teaching time:

* To prepare students f *vity, tell them to work
individually and compare'thei rt to the one in the

Student’s Book. Circle any d es they find.

* Divide students into groups. Refe to their charts, and
tell them to discuss the questions.

Option: (+5minutes) To expand the activi the chart
below on the board and give students copi it. Tell groups
to create a week’s ideal menu, basing their choices o chart
in the Student’s Book. Then have pairs discuss not
they would enjoy following this menu for a month:

Mon | Tues | Wed | Thur Fri Sat

Breakfast

Lunch

Dinner

v

Snacks

{ﬁ) Graphic Organizers
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3:20

D Photo story
Suggested 10-12 Your actual
teaching time: minutes teaching time:

* Preview the photos by asking Where are the two women? (In a
feteria / lunchroom / self-service restaurant.) In the second
iature, what is the woman in the blue shirt doing? (Offering
ke to the woman in the red shirt.) Does the woman in
irt want any cake? (No.)

* Tell s o close their books and listen to the

conver, emask What are the two women talking about?
(Dieting, jolate cake.)
* Have student: listen to the conversation. Highlight the

fact that rising in is used with Want to try some? Point out
the word with the asterisk be he conversation. If students
need a definition, refer th lossary.

* Check comprehension bya
fewer sweets? (Yes.) What is s the picture? (Chocolate
cake.) What does Rita ask about t (How many calories
does it have?) Does Rita eat some c

ow much does
she eat? (A bite.)

Joy been trying to eat

* Make sure students understand that You o nce means
take advantage of opportunities and enjoy res of life
now because it’s your only opportunity to live.

Language and culture ,
* In informal spoken English, questions are often reduced.
io

example, Want to try some? is a reduced form of the quest

Do you want to try some cake? In reduced questions, the auxilia
verb and the subject are omitted and the question is formed by
intonation.

Option: (+3-5minutes) To personalize the activity, write these
questions on the board for group discussion: Have you ever been
on a diet? What foods did and didn’tyou eat? How long did you stay
on the diet? Was it successful?

10 UNIT1 PREVIEW

E Focus on language

Your actual
teaching time:

Suggested 5
teaching time: minutes

* To prepare students, draw their attention to the eight
underlined phrases in the Photo Story. Read them or ask a
student to read them aloud.

* Move around the room as students work in pairs to match
phrases from the story with the phrases and sentences in the
exercise.

* Review answers with the class.

Speaking

Suggested 7-10
teaching time: minutes

Your actual
teaching time:

* Give pairs a few minutes to read the diet descriptions. Then
have them answer the questions.

* Bring the class together and ask the students their opinions.
Then ask Which of these diets does not list disease prevention?
(Mushroom diet and Atkins diet.) Do you think disease
prevention is important for a diet?

Option: (+10 minutes) To extend the activity, have pairs choose
a diet and create a menu for a couple of days. Then have pairs
work with another pair to discuss if they would enjoy following
this menu.

Option: (+5-10 minutes) To challenge students, ask In addition
hanging eating habits, what else can a person do to lose

o0 gain weight? Divide the class in half and assign each
er weight loss or weight gain. Have the groups discuss
gain weight and then present them to the class.
rcise, drink a lot of water, count calories, use
you consume; Gain weight: exercise less,
count calories, use fewer calories than you

/N
QO

drink a lot of w
consume.)

EXTRAS

Workbook




Vocabulary

63:21!
A Read and listen ...

Your actual
teaching time:

Suggested 2
teaching time: minutes

CABULARY FLASH CARD PLAYER

-up, read the lesson goal and ask What is a passion?
tional feeling, positive or negative.) Do you
assions? Model the answer by expressing one
ssions, such as I'm really crazy about

of yo
chocolate. | |

* After students Iis@he audio and repeat, ask Which person

likes a lot of differe ds? (The man.) Which person doesn’t
like a lot of foods? (The wo

* Point out that the positiv
are on the left. Those on th
degrees. | can’t stand is stronger
statements.

ressing food passions
negative, in varying
e three other negative

* An addict usually means someone who is d ton L

drugs or alcohol. In this context, it means hi@ emely
strong passion for something.

* From the Longman Corpus: English speakers only u&
negative in expressions such as / can’t stand . . ., | don
...,orI’'mnotmuchofa....Theyneversay/stand....,

for...,orlI’'mmuch of a. .. when referring to food or things
they like.

|§’ Learning Strategies

3:22
B Listen to activate vocabulary

Language and culture

Your actual
teaching time:

Suggested 5-7
teaching time: minutes

* Before students listen, have them look at the pictures and read
the names of the foods. Ask individuals How do you feel about
these foods? Encourage students to use the Vocabulary in
Exercise A in their answers.

* While students listen to the audio, tell them to write down key
words that suggest whether each speaker likes or doesn’t like
the food. Make sure students listen for each speaker’s opinion.
(1. biggest passion, sushi addict; 2. 1really don’t care for it,
doesn’t agree with me, can’t look atit; 3. big mango eater,
mmm; 4. | don’t touch it, not much of a pasta lover; 5.1 like it
too much, think about it all the time.)

* Have students complete the exercise. If necessary, let them
listen again before checking answers in pairs.

AUDIOSCRIPT

1 [F = Portuguese]

F: My biggest passion is sushi. I'm definitely a sushi addict. | have it,
oh, probably twice a week. There’s a terrific restaurant around the
corner from where | live in Rio. And they make amazing sushi.

2

M: My wife is crazy about asparagus, but | really don’t care for it. |
don’t know why. It just doesn’t agree with me. | can’t even look
atit.

F: When | was a kid, | didn’t use to like them. | thought they tasted
funny. But now, I've turned into a big mango eater. There’s really
nothing quite like slices of fresh mango. Mmm.

4 [M = Spanish]

M: My family loves pasta. We have it several times a week, but |
don’t touch it. The truth is, we just have it TOO much—with
tomato sauce, pesto sauce, garlic and oil—you name it. I'll eat
anything, but I’'m really not much of a pasta lover.

5 [F = Chinese]

F: The problem with ice cream is | like it too much. When I’'m on a
diet, | can’t eat it. But that doesn’t mean | don’t think about it all
the time. | do.

C Pair work

Your actual
teaching time:

Suggested 3-5
teaching time: minutes

* As students discuss their food passions in pairs, encourage
them to use the expressions from Exercise A.

* Once they have finished, ask pairs to share with the class their
partner’s food passions.

Grammar

Your actual
teaching time:

Suggested 8-10

teaching time: minutes

@ duce the grammar point, write on the board I used to eat
sweets. Butnow I try to watch my weight. Ask Did | eat a lot

of sweets i ast, or do | eat a lot of sweets now? (In the past.)

* Revie
the Gramma
second half ¢
statement.

* Ask How does the fi
sentences? Point out
negative; the d disappe

information and the example statements in
. Explain that in the first two examples, the
icts the information in the first part of the

sed to differ in the first two example
to becomes didn’t use to in the
se didn’t is in the simple past.

ions in the Grammar box.
the form of used to

* Shift attention to the examp
Read the exchanges, then ask
change in a question? (Used to bect
the auxiliary did is always followed by‘a
and negatives. Use to is the base form.

* Model the pronunciation of used to /usta/a
Point out that the d is elided, and so the pronu
forms is the same.

* Review the information in the Be careful! box.

Language and culture

* From the Longman Corpus: Both learners of English and
native speakers of English make the mistake of writing didn’t
used to instead of didn’t use to.

Option: [elNIN:8:{eJolq1=:d (Teaching notes p. 72)

|§> Inductive Grammar Charts
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Grammar practice

Your actual
teaching time:

Suggested 8
teaching time: minutes

* Tell students to skim the sentences and underline now in the
second part of each item. Point out that the second part talks
about present behavior that is different from past behavior.

* Then have students complete each sentence. Remind students
to write didn’t use to in the negative sentences. If necessary,
model an example for the last item.

*'HaVe students compare answers with a partner.

0 @ Extra Grammar Exercise

Pronunciation
3:23
Notice how the pronunciation. ..
Suggested o 2 Your actual
teaching time: minu Ateaching time:

3:25
B Rhythm and intonation

Your actual

Suggested
teaching time:

teaching time:

3-5
minutes

* Have students repeat each line chorally. Make sure they:
° use rising intonation for Are you a big coffee drinker?
o stress the word coffee.

| NOW YOU

| Talk about food passions

A Notepadding

Your actual
teaching time:

Suggested 3-6
teaching time: minutes

* Ask students to list the foods. Make sure they remember that crazy
about means they like the food and can’t stand means they don’t
like it. Move around the room and help students as needed.

* Have students compare lists with a partner.

B Conversation activator

() PRONUNCIATION COAGHVIBED

* Have students read and listen to the sentences, paying
attention to how /tu/ in the phrases tsed toiand use to is
reduced to /ta/.

* After students listen again and repeat, have them psactice
reading the sentences to a partner.

* Move around the room and listen for correct reduction.

,ﬁ’ Pronunciation Activities

Conversation Model

Suggested
teaching time:

4-6
minutes

Your actual
teaching time:

3:24
A Read and listen . ..
Suggested 2 Your actual
teaching time: minutes teaching time:

@ CONVERSATION ACTIVATOR VIDEO

* Note: You can print the script or you can show a running
transcript on the video player on the ActiveTeach.

* To review talking about food passions, refer students to the
Conversation Model above.

* Reinforce the use of the conversation strategies.
* Model the activity by role-playing the conversation with a
more confident student. Play the role of Student B.

DON'T STOP! Encourage students to keep their
corversations going by asking more questions. For example:
Are you a biglice cream fan? Did you use to eat a lot of meat?

* For moré support, play the Conversation Activator Video
before students do this activity themselves. In Scene 1,

the actors useddifferent words in the gaps from the ones in
the Conversation'Model. In Scene 2, the actors extend the
conversation. Aftéreachiscene, ask students how the model
has been changed by,theactors.

This conversation strategy is implicit in the model:
* Provide an emphatic affirmative response with “Definitely.”

* After students read and listen, write the phrases below on the
board and have students find them in the conversation. Ask
students to suggest other ways of saying them.

Are you a big coffee drinker? (= Do you drink a lot of coffee?)
I'm crazy about coffee. (= | love coffee.)
I’ve cutback. (= | used to drink a lot, but now | drink less.)

* Move around the room while'students role-play their
conversations and help students as needed. Encourage
students to change roles.

E Conversation Activator Video Script;
Conversation Activator Pair Work‘Cards

Your actual
teaching time:

* When pairs have finished, invite them to role-play their
conversations for the class. After each conversation, ask'What
are this person’s food passions? Are they negative or positive?

EXTRAS

Workbook or MyEnglishLab

* Have students read and listen again. To check comprehension,
ask Does the man like coffee? (Yes. He’s crazy about it.) Who
used to drink a lot of coffee? (The woman.) Would the man really
die without coffee? (No, not really, but he can’t imagine his life
without coffee.)

C Change partners

Suggested 5-7
teaching time: minutes

E) SPEAKING ACTIVITIES: UNIT 1, ACTIVITY 1

12 UNIT1 LESSON1



Conversation Model

3:26
A Read and listen ...

Suggested 2
teaching time: minutes

Your actual
teaching time:

conversation strategies are implicit in the model:
ood with “Please help yourself.”

jection of an offer with “I'll pass on the __.”
question to express surprise.
em” to downplay inconvenience.

dge someone’s efforts by saying something positive.

* Tell students
and ask:
What are they doi
What is the woman tryin
the man some food.)
Does the man want the food? .

the photo to predict the conversation

he’s trying to give / offer

* Have students read and listen to ersation. To check

comprehension, ask:
What does the man say about the foo
great.)

Does the man eat chicken? (No.) Why not?
Why do you think the woman apologizes? (She
didn’t cook something else.)

Language and culture

* The informal expression Help yourself means don’t wait to
be served; take the food that you want. For example, All the
desserts are in the kitchen. Help yourself.

* The expression I’ll pass on — or Ill pass is an indirect way to
decline an offer. It is more polite than being direct and saying /
don’t want any .

thing looks
Q “etarian.)

3:27
B Rhythm and intonation

Suggested 3
teaching time: minutes

Your actual
teaching time:

* Have students repeat chorally. Make sure they:
° put stress on Everything and great.
° use rising intonation for Don’t you eat chicken?

3:28
Variations

* Have students listen and repeat the expressions in the box.
Have them substitute Don’t worry and I’m fine for It’s not a
problem as they practice the Conversation Model.

3:29
A Read and listen . ..

Suggested 3-5
teaching time: minutes

Your actual
teaching time:

@ VOCABULARY FLASH CARD PLAYER

* After students listen and repeat, ask them to give the excuses
in other words.

Language and culture L

* The verb care has different meanings, depending on the
attached preposition. For example, To not care for means not to
like something or someone (I don’t care for him). To care about
means to have concern for something or someone (I care about
the environment).

Option: (+5minutes) To extend the activity, ask pairs to provide
acceptable excuses for declining food in their culture. As pairs
call out their excuses, write these excuses on the board. Then
review each one and ask How many of you agree this excuse is
OK? Raise your hands.

3:30
B Listen to activate vocabulary

Suggested 6-11
teaching time: minutes

Your actual
teaching time:

* Before students listen, ask them to read the phrases in the
second column and the names in the first column. Tell them to
listen for the names in the conversations.

* Have students listen and complete the activity. Let them listen
again before checking answers in pairs.

AUDIOSCRIPT

CONVERSATION 1

M: Cindy, don’t you like pasta?

F: |love it. That’s the problem. I'm on a diet.

M: Well, then have some vegetables. They’re good for you.
F: Thanks.

SATION 2

n’t Frankie eat fruit salad?

ally, he can't. It has strawberries, and he can’t eat them. He'’s
kin gets red all over when he does.

didn’t know that.

e'll be fine.

CONVERSATIO French]

M: Aren’t you try the grilled fish, Marie?
: I'll pass. They real

AUDIOSCRIPT continues on .

: Actually, I'm about fish.
: How about the cl
e with me.
: Well, how about som icken then?
: That sounds great.
(ﬁ) Learning Strategies
C Pair work
Your actual
teaching time:

Suggested 6-8
teaching time: minutes

* Model the activity by reading the sample in the quot
then writing on the board some foods and drinks that
avoid. Allow individuals a minute or two to brainstorm foo
they avoid. Then have pairs use the Vocabulary to talk about
foods on their lists.

* Have pairs share their partner’s information along with the
excuse used to decline the food.

UNIT1 LESSON 2




Grammar

Your actual
teaching time:

Suggested 8
teaching time: minutes

* To introduce negative questions, write on the board 1. Is
Tanya allergic to nuts? 2. Isn"t Tanya allergic to nuts? Point out
theydifference between the two sentences. (1. Asks a yes /

Ao question; 2. Asks a negative yes / no question to check
infermation that the speaker thinks is true. The speaker thinks
Tanyagis allekgic to nuts.)

Read théfirstlbullet,point and examples in the Grammar box.
Point out that'aiegative yes / no question can be answered
affirmatively or negatively. Give alternative answers; for
example, No, shelisnit!No, he didn’t.

Write additional negative yes4#'no questions on the board
that check information theflass thinks is true about you. For
example, Aren’tyou a teachér?fon’t you have children? Tell
pairs to ask each other negativefyes / no questions to check
information they think is true.

After reading the second and third*btllet{oifts and their
examples, have students suggest additional’questions. For
example, Wasn’t the homework difficult? Dofi’t you love that
new TV show? Aren’t you going to give us homeworkZlsn’t there
a quiz today? Have students respond with short afiswers«

Option: (+2minutes) For additional practice, ask students to find
an example of a negative yes / no question in the Conversation
Model (Don’t you eat chicken?) Ask How is this negative question
used? (To express surprise.)

Option: [l Ni8:{eIel5 15 (Teaching notes p. 73)

,ﬁ’ Inductive Grammar Charts

Grammar practice

Your actual
teaching time:

Suggested 4
teaching time: minutes

* Before students complete the exercise, tell them to skim the
conversations to get the context. (1. Aren’t; 2. Wasn’t; 3.
Didn’t; 4. Hasn’t; 5.1sn’t; 6. Didn’t.)

* After students complete the exercise, review the answers as a
class. Then have students identify how each negative question
is used. (1. To confirm information / express surprise; 2. To get
someone to agree; 3. To confirm information; 4. To confirm
information; 5. When you want someone to agree with you;
6. To express surprise.)

a E) Extra Grammar Exercises
| NOW YOU

A Notepadding

| Make an excuse to decline food

Your actual
teaching time:

Suggested 3
teaching time: minutes

* To prepare students, have them look at the pictures and read
the names of the different foods.

14 UNIT1 LESSON 2

* Ask Why might someone “pass” on [shellfish]? Have students
volunteer possible excuses for not eating each food pictured.
(Possible responses: | am allergic to . . . ; | don’t care for
shellfish; shellfish doesn’t agree with me.)

* If necessary, refer students to the Vocabulary on page 12.

* Allow students to complete the activity individually, then form
pairs to compare excuses.

B Conversation Activator

Your actual
teaching time:

Suggested 5-7
teaching time: minutes

e CONVERSATION ACTIVATOR VIDEO

* Note: You can print the script or you can show a running
transcript on the video player on the ActiveTeach.

* To review making excuses to decline food, refer students to
the Conversation Model on page 12.

DON'T STOP! Extend the conversation. Encourage
students to use all the language in the Recycle box to
continue the conversation. Tell them to cross out each phrase
as they use it and not reuse the same phrase.

* For more support, play the Conversation Activator Video
before students do this activity themselves. In Scene 1,
the actors use different words in the gaps from the ones in
the Conversation Model. In Scene 2, the actors extend the
conversation. After each scene, ask students how the model
has been changed by the actors.

* Besure to reinforce the conversation. Model the conversation
by role-playing it with a more confident student. Play the role
ofsStudent B to stress rising intonation after Don’t you . . . ?

* Have pairsgole-play conversations referring to the foods
pictured‘and their notes. Remind them to change roles.

E ConversatiompActivator Video Script;
ConversationyActivator Pair Work Cards

C Change partners

Suggested
teaching time:

P Your actual
mi s teaching time:

* After students find a new partner, have them repeat the
conversation using foods from their notes. Move around the
room and help as needed.

* Invite pairs to role-play their conversations for'the class. After
each conversation, check comprehension‘y askinggWhat food
did the person pass on? Why?

EXTRAS

Workbook or MyEnglishLab

E) SPEAKING ACTIVITIES: UNIT 1, ACTIVITY 2



Before you read

Explore your ideas

Suggested
teaching time:

2
minutes

Your actual
teaching time:

Option: (+10 minutes) Ask Are you surprised by the information in
this article? Have groups discuss the question and give reasons
for their answer.

A Understand from context

troduce the topic by having students discuss the question in

. Then ask the class How many think people’s eating habits
er? Worse? Call on individual students to give a reason
t t their answer.
* The ass Are your eating habits better or worse than

Suggested
teaching time:

5
minutes

Your actual
teaching time:

they u. Why?
3:31
.

Suggested 13
teaching time: minut

Your actual

teaching time:

Read the title of the article.
that How can it be? means Ho

N i true? Based on the
title, ask students to predict the of the article. Ask
Do you think it is true that America nwht while the

e students understand

French stay thin? What differences betw jcan and French
cultures do you think the article will discu. le responses:
Americans eat a lot of fast food and drink a . French
people eat more fruits and vegetables and hea @
Write the responses on the board.

To check comprehension, ask:

Do the French eat mostly low-fat foods? (No, they eat ri
[high-calorie] foods.)

What is the secret of the French? (They stop eating when the
feel full.)

What are some problems with American eating habits? (People
eat quickly in between other activities or while watching TV.)

What is the bad news for the French? (Recent lifestyle changes
are affecting their eating habits and more children are
obese than in the past.)

Then write on the board I spend a lot of time eating at the table
with my family or friends. I eat quickly while watching TV. Ask
Which sentence applies to you? Who do you relate to more in the
article, the French or Americans? Why?

* Tell pairs to scan the article for the underlined words and
circle them. Then have pairs study the context of the words
(the sentences before and after them) and determine their
meanings.

* Move around the room and help students as needed.
* Review answers with the class.

Option: (+10 minutes) To challenge students, have them

write new sentences on a separate sheet of paper using the
underlined words. Tell them the sentences don’t have to

be connected to the content of the article. For example: My
sister struggles with learning English grammar. Then have pairs
exchange papers and read and comment on each other’s
papers.

(ﬁ) Learning Strategies

AUDIOSCRIPT Continued, for page 13 (B Listen to Activate
Vocabulary)

CONVERSATION 4
F: Isn’t Susan going to have some steak?
M: Actually, she doesn’t eat meat.

ver?
r.
SATION 5
think I'l s on the french fries.

F: Why’
M: VYes:s
F: Oh, | see.

orge? Don’t you like french fries?
ctor thinks | should eat less salt and oil.

®

/N
QO

o
e?

UNIT1 LESSON3 15



B Summarize

Your actual

Suggested 4-6
teaching time:

teaching time: minutes

* To prepare students for the activity, draw on the board the
two-column chart below. Tell students to copy the chart and
then work in pairs to fill in the columns with reasons from the
articlewhy the French stay thin and Americans gain weight.

The French The Americans

* Tell individual$ to use the chart to write their summaries.
Move around the reemiand help students form comparative
sentences.

* Invite volunteers to write th@isummaries on the board and
review the summaries with'theclassy (Possible responses:
The French stop eating whén'théyfeel full, and Americans
continue to eat until they finishvallsthefood on their plate.
The French spend a lot of time at'thetable,dout Americans eat
quickly between other daily activities. Americans usually shop
for food weekly in huge supermarkets; in\contrast, the French
tend to shop daily in small shops and markets?)

C Compare and contrast

Option: (+10minutes) As an alternative approach, instead of
comparing answers in pairs, tell students to mingle and
compare answers with their classmates. Students should keep
track of answers and total them when they are finished.

B Class survey

Your actual

Suggested 3-8
teaching time:

teaching time: minutes

* To review the survey results, write the survey questions on the
board. Read each question and ask for a show of hands. Write
the totals on the board.

* Read the first two questions in the “How many students . . ."” box
below the survey and ask for a show of hands for each. Discuss
answers with the class. Then write on the board most, some, few.
Model how to use the words in statements about the class; for
example, Most students have gone on a diet. Few students have
been successful with a diet.

* Then have pairs use the totals on the board to answer the
remaining questions in the box about the survey.

Option: (+5 minutes) For classes who used the alternative option
in Exercise A, ask students the questions in the green box. Have
students call out the totals they have from their class survey.

C Discussion

Suggested
teaching time:

3-6
minutes

Your actual
teaching time:

MY

Suggested
teaching time:

10-15
minutes

Your actual
teaching time:

* Model the activity by reading the questions to the class and
having a student read the sample quote. Have students form
groups to discuss the questions.

* Move around the room and help students as needed.
Encourage students to respond to the various points made in
the article; for example, stopping eating when full, spending a
lot of time at the table, shopping daily for food.

* Have pairs report their discussion results with the class. If
students say that lifestyles in their country are closer to French
lifestyles, ask Are recent lifestyle changes affecting eating habits
in your country? Do you know if the obesity rate in your country
has increased in recent years?

0 E) Extra Reading Comprehension Exercises
| NOW YOU

| Discuss lifestyle changes

A Frame your ideas

Your actual

Suggested 5
teaching time:

teaching time: minutes

* To introduce the questionnaire, tell students to look at the
photo. Ask Does he have a healthy diet? Ask students to read
the numbered questions in the survey. Make sure students
understand that cut back means eat less.

* While individuals fill in the survey, walk around the room and
make sure students complete the explanations.

* Have pairs compare surveys. Encourage them to explain any
items they check as “other.”
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TEXT-MINING: Review the instructions with the class, then
flave'students skim the article and underline useful language.
Write) students’ findings on the board for them to refer to
during the discussion.

* Read the sample quote at the bottom of the page. Then
have stddentsiform groups to discuss the questions in the
book. Encourage,students to come to an agreement on their
conclusion. Assignjone student the role of taking notes.

* On the board write H&althy Lifestyle. Write students’ ideas for
having a healthy lifestyle on the board. (Possible responses:
To have a healthy lifestyle,p€ople need to balance their time
well. They should make €ime togsit down and have a meal.
They should exercise.)

EXTRAS
Workbook or MyEnglishLab

E) SPEAKING ACTIVITIES: UNIT 1, ACTIVITY 3




Before You Listen Option: (+10 minutes) Have pairs choose a popular local food
and write a description of it without mentioning the name of

3:32 the food. Tell students to say how the food tastes and smells, if
A Vocabulary it’s hard or soft, chewy or crunchy. Then have pairs read their
descriptions to the class and ask students to guess the food.
Suggested 5-7 Your actual
teaching time: minutes teaching time:
AUDIOSCRIPT
1 [M = Spanish]

ABULARY FLASH CARD PLAYER

M: I'm from Oaxaca, and we have a special food called chapulines.
Chapulines means grasshoppers, actually. But they’re really good

dents listen, tell them to look at the pictures and and they’re really good for you. They're pretty salty, and . . . uh . . .

escriptions. Make sure students can identify crunchy. They really do taste great, though.
the fo edfor sweet (candy), spicy (pepper), salty
(salt), sour , soft (tofu or cheese), hard (tofu or cheese). 2 [M=U.S. regional]
M: When | was growing up, my mother used to make Jell-O all the
* After students'is repeat, ask: time. It comes in beautiful colors and it comes in at least twenty-
What other foo et? Spicy? Salty? Sour? six different flavors. Grape, lemon, orange, mixed fruit, cherry,

What other food is soft? Ha
What other food is chew,
Permit students to answe

mango. It's soft and cool, and it's sweet and kids just love it.
Where | come from, we make it into all kinds of salads with fruit.

s that are familiar to them. 3 [F = Korean]

* Then have students listen an ain. F: In Korea we eat kim chee a lot. It's a kind of salad that we eat
with most meals. There are actually about 180 different kinds of

‘ﬁ) Learning Strategies km_] chee. But most are made with cabbage. It's very hot and
spicy. And it’s nice and crunchy.

4 [M = Russian]

M: When | have guests in my home in Moscow, | always serve them
caviar. It's a real Russian specialty. You know caviar? It’s fish
eggs—and you can buy it red or black. In other countries, it’s very
expensive, but in Russia it’s not too bad. Some people think it
looks awful, but | think it’s beautiful. It's wonderful and salty, and
you should always eat it cold—and in small bites.

B Pair work

Suggested 5-8 Your actual
teaching time: minutes teaching time:

* Tell pairs to brainstorm a list of different foods. Then
them use the words in the Vocabulary to describe them.

* Move around the room and listen for correct pronunciation 5 [F = Chinese]
and use. Provide help as needed. e you ever tried cho dofu? Well, if you haven't, you'll be very
rised because it smells very bad! That’s what the name
ns—bad-smelling tofu. But the flavor is quite delicious—a

le salt idn’t use to like it myself. But now I’'m crazy about it.

6[F=J
3:33 F: Mochtis e from a sweet rice and it’s really delicious. We

A Listen for details always eat O celebrate the new year. It tastes sweet, and

it’s very, vel . As a matter of fact, some old people have to

be very care e it. But it tastes great.
* For a warm-up, look at the pictures and ask Have you ever tried &
any of these foods? If so, which one(s)? How did it (they) taste?

* Focus on picture b. Ask How do you think this food tastes? Have Qo

* Have pairs share their descriptions with the class.

Listening Comprehension

Suggested 12-17 Your actual
teaching time: minutes teaching time:

students predict what the other foods taste like, and write
their predictions on the board.

* Have students listen to the descriptions once or twice and
write the letter of each food. If necessary, have students listen
again.

* Then ask students to listen again and complete each
description.

* Review answers with the class. Then have students compare o
the descriptions to their predictions earlier.

UNIT1 LESSON4 17



3:34
B Listen to personalize

Your actual
teaching time:

Suggested 5
teaching time: minutes

* Have students listen again. Stop the audio after each
escription and allow pairs to discuss if they would like to try
food.

tudents discuss, write a list of all the foods on the
er listening to all the descriptions, ask the class Who
ry —_7 Ask for a show of hands and write the

numb board.
* Invite udy the survey on the board and
determine th d least popular food.

|§’ Learning Strat;Q

| NOW YOU CAN |Desc S

A Frame your ideas
Suggested 8-10 Your ac
teaching time: minutes teachi

* Have pairs brainstorm popular foods in theirS!

write these on the board. Leave the list on the b
Exercise B.

Qhen

sein

would serve a visitor to their country. Tell them to refe
list on the board or suggest other foods.

* After students complete the activity, have pairs present their
choices to the class. If more than one pair chooses the same
food, have the class compare descriptions and ingredients.

* Ask Is there any local food you would not serve a visitor? Why
not?

Option: (+10 minutes) To challenge students, have pairs write
a recipe for one of the foods they chose. Ask different pairs to
share their recipes with the class.

18 UNIT1 LESSON 4

B Pair work

Your actual
teaching time:

Suggested 10-13
teaching time: minutes

* For review, refer students to the Vocabulary on page 16.

* Give students a few minutes to skim the language in the
Recycle box. Review meaning as necessary. Encourage
students to keep the conversation going by using the
language in the box. Tell them to cross out each sentence that
they use.

* Model the activity by role-playing a conversation with a more
confident student. Use the sample quotes.

* Then have pairs role-play conversations referring to the foods
they described in their notes in Exercise A.

* Have pairs role-play their conversations for the class. After the
role plays are finished, ask What food did the first / second /
third pair describe? What is it like? What’s in it?

Option: (+10 minutes) To challenge students, have pairs pretend
they are at a local restaurant looking at a menu (the items they
outlined in Exercise A). Have them discuss the foods and then
decide what they would like to order.

EXTRAS

Workbook or MyEnglishLab

.. Activity

4
* Tell pairs to complete their notes by choosing three fo@,a Speaking Activities: Unit 1, Activity 4; “Find Someone Who
rt

®

/N
6\0

o
e?



EXTENSION

3:35

A Listen to the conversation. ..

Your actual

Suggested 3
teaching time:

teaching time: minutes

* Tell students to close their books. Play the conversation. To
eck comprehension ask Where does the conversation take
lagce? (In a restaurant.)

* Tell stude pare answers with a partner.

Option: (+5-10min ve pairs or small groups discuss their
food passions. Ask of these foods are you crazy about?

Which ones do you not care fo
AUDIOSCRIPT

: Nice restaurant.
: Yeah. You're going to love the m fish is really fresh.
: Hmm, do they have pizza?
: Not here. How about some pasta? V. with shrimp,

clams, scallops . . .
: That’s OK. I'll pass.
: Do you like salmon?
Uh . .. Chicken would be good.
: | don’t think they have chicken. Sorry.

: OK, the truth is I’'m not crazy about seafood. | just dorlg

mn=m=

SnmEa=

Actually, I'm really a meat eater at heart.

: Well, why didn’t you say something! We didn’t have to co
seafood restaurant.

: Don’t worry about it. I'll be fine.

: Hey, look. They have steak.

: OK, now you're talking.

m

Exq=

3:36
B Now listen again...

Your actual
teaching time:

Suggested 3
teaching time: minutes

* Ask a volunteer to read the list of food in Exercise A again.
Then have students listen again and complete the statements.
Clarify that would rather means prefer.

* Review the answers with the class. Then ask Does anyone
dislike seafood as much as the man in the audio? Has anyone
ever ordered steak in a seafood restaurant?

C Complete the negative yes / no question. ..

Your actual

Suggested 3
teaching time:

teaching time: minutes

* Before students open their books, read aloud the situation in
item 1. On the board, write ___ the weather fantastic? Explain
this is a negative question and ask a student to complete it.

* Tell students to think about the context and verb tense of each

situation before completing the questions.
* When students have finished, review answers with the class.

Check comprehension by asking Which negative questions check

information the speaker thinks is true? (3, 5.) Which negative
question expresses surprise? (4.) Which negative questions show
that the speaker wants the listener to agree? (1, 2.)

D Write five sentences. ..

Your actual

Suggested 4-6
teaching time:

teaching time: minutes

* To review used to in affirmative and negative statements, write
on the board When I was younger, I used to watch TV alot. 1
didn’t use to go to the movies. Ask Did you use to watch TV a lot
when you were younger? Did you use to go to the movies?

* After students complete the activity, have them share their
sentences in pairs. Make sure they reduce the vowel in to.

E Write short descriptions . ..

Your actual
teaching time:

Suggested 4-7
teaching time: minutes

* After students read the different foods, ask Which of these
foods have you eaten? What are they like? Ask students to share
their opinions.

* After students complete the activity, have them work in pairs
and tell them to read their descriptions to their partners out
of order. Their partners will try to guess which food is being
described.

Writing

Your actual
teaching time:

Suggested 10-15
teaching time: minutes

* Write the question on the board. Have students take notes to
support their opinion. Then tell them to start their paragraph
hink people are eating healthier / less healthy . . .
udents form pairs. While they work, write Do you

with your partner? Why? Why not? Have pairs exchange

paragra n have them discuss the question on the

board.
Option: w (Teaching notes p. 81)
qﬁ, Writing Process eets

@ Flagship Pop Song V@d Karaoke Video

O
o
e?
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REVIEW
@ Digital Games

Oral Review

Before the first activity, give students a few minutes of silent
e to become familiar with the descriptions.

5-7 Your actual
minutes teaching time:

t the pictures of the selections and skim
Has anyone ever had any of these dishes?

* Then have st ose the dish that interests them most.
Tell students to s e ingredients for a minute and then

close their books.

* Call on students to descri
chose the same dish, invit
describe the ingredients.

* Then ask individual students Wh
(Possible response: It seemed very t
I like spicy foods.)

es they chose. If students
o help each other

ose the dish?
eemed strange. /

®

Your actual
teaching time:

Pair work 1

Suggested 5-7
teaching time: minutes

* Refer students to the Vocabulary on page 10 to review
about food passions.

* Then have pairs role-play conversations.

Possible responses . . .

A: Have you tried pad thai? It's terrific. B: Is it spicy? | don't care for spicy
foods. | like salty foods, though. A: Then you should try some pot stickers.
You'll love them.

Pair work 2

Suggested 5
teaching time: minutes

Your actual
teaching time:

* Refer students to the Vocabulary on page 12 to review how to
make excuses.

* Then have pairs role-play conversations.

Possible responses . . .

A: Would you like some pot stickers? B: Actually, | don’t eat pork. A: Oh, |
didn’t know you are a vegetarian. B: I'm not. | don’t eat pork because it's
against my religion.

Pair work 3

Suggested 5-8
teaching time: minutes

Your actual
teaching time:

* Refer students to the Vocabulary on page 16 to review talking
about dishes.

* Then have pairs role-play conversations.

20 UNIT1 REVIEW

Possible responses . . .
A: Have you ever tried chicken mole? B: No, but it looks delicious. What's
in it? A: Chicken, hot peppers, tomatoes, and chocolate. B: It smells
terrific. I'd like to try some.

FYI: Chocolate is a common ingredient of many mole sauces,

but not all.
These foods are typically pronounced as follows in English: L
Pad thai = [pad'tar/; Bi bim bop = /bi'bim-bap/; Mole = /'mo-le1/;
Tabouleh = /ta-'bu-li/; Rocoto = /ro-'ko-to/

Language and culture

Option: (+10 minutes) To challenge students, have them role-
play a conversation between a server (waiter or waitress) and a
customer at a restaurant.

Option: Oral Progress Assessment

* Use the photographs on page 19. Encourage students to use
the vocabulary, grammar, rhythm, and intonation practiced
in this unit.

* Ask information questions:
Are you allergic to any of these foods?
Which foods have ingredients you can’t stand?
Which dish would you like best? Why?
Which foods seem especially healthy? Why?

* Invite a student to role-play a conversation with you.

* Evaluate the student on intelligibility, fluency, correct use of
grammar, appropriate use of vocabulary.

@ | Progress Assessment Charts
oy

Option:
Idea:
library about
about the dis

Project
nts do some research on the Internet orin a
rom another country for a presentation
class.

* Write these questi

the board for pairs to discuss:
What does the di
What does it taste li

ike?
)
How is it served?

Isitserved on any special o 57

e for their
lass cookbook for

* Tell students to bring photos an
presentations. Then combine the
distribution in a later class session.

EXTRAS

Additional printable resources on the ActiveTeach:
» Assessment

« Just for Fun

* Flagship Pop Song Activities

* Supplementary Pronunciation Lessons

* Conversation Activator Video Scripts

* Audioscripts and Answer Keys

* Unit Study Guides






